




































































と呼ばれている（Park, Cohen, & Murch, 1996, 飯村，
2016a）。人生の危機を経験した人のうち50％以上の人
はその出来事を通じて何らかの肯定的な変容があった

























































シャルサポート（Schaefer & Moos, 1992；兪・吉村・
松井・丸山，2017；Colhoun & Tedeschi, 2006　宅・清


































































































１年生 M 17.1 21.3 8.7SD 3.0 5.1 2.1
２年生 M 17.1 22.0 8.7SD 3.4 5.4 2.3
t .08 .76 .02



































合計 道具的 情緒的 共行動的 合計 道具的 情緒的 共行動的 合計 道具的 情緒的 共行動的
１年生 M 46.3 21.3 13.0 12.0 62.3 24.2 16.2 21.8 55.1 21.4 15.3 18.4
SD 13.6 5.9 4.5 4.4 11.2 4.8 3.9 3.5 13.0 5.5 3.9 4.6
２年生 M 49.6 22.9 13.8 13.0 60.8 23.7 15.9 21.2 56.7 22.1 15.7 18.9
SD 12.2 5.3 4.1 3.7 13.0 5.8 3.9 4.2 13.7 5.8 3.9 4.8
t 1.51 1.62 1.02 1.46 .71 .54 .55 .95 .72 .74 .64 .62
p .13 .11 .31 .15 .48 .59 .59 .34 .47 .46 .52 .54
表３　ストレス関連成長の平均と標準偏差（N=143）
成長 他者との関係 新たな可能性 人間としての強さ
２年生 M 49.5 21.2 14.7 13.6
SD 16.6 7.9 5.1 5.1
１年生 M 52.2 22.2 15.4 14.7
SD 17.3 7.8 5.7 5.2
t .95 .69 .81 1.22














家族－情緒的 .95 .00 ―.01 .90
家族－道具的 .89 .10 .00 .88
家族－共行動的 .87 ―.10 .00 .70
先生－情緒的 ―.01 .95 .02 .90
先生－道具的 .05 .88 ―.03 .80
先生－共行動的 ―.06 .82 .00 .64
友人－道具的 .05 ―.04 .92 .85
友人－情緒的 .04 .07 .90 .87



















は ΔR2が 有 意 で あ っ た（ΔR2=.11, F（3,137）＝5.46，
p=.001）。達成目標志向性では熟達目標の主効果
（β=.30，p＜.01）が有意であった。ΔR2が有意であった































Step1 Step2 Step3 Step4
学年 .01 ―.05 ―.05 ―.03 
入試区分 .08 .08 .04 .00 
達成目標志向性
　熟達 .30 ** .18 * .19 *
　遂行 .08 .06 .00 
　回避 ―.06 ―.08 ―.10 
ソーシャルサポート
　先生 .23 ** .24 **
　友人 .16 * .18 *
　家族 .38 ** .40 **
目標 × サポート
　熟達 × 先生 ―.11 
　熟達 × 友人 ―.10 
　熟達 × 家族 .15 	+
　遂行 × 先生 ―.14 
　遂行 × 友人 .23 *
　遂行 × 家族 ―.08 
　回避 × 先生 .10 
　回避 × 友人 ―.13 
　回避 × 家族 .19 *
R2 .01 .11 .44 .51 
ΔR2 .11 ** .33 ** .07 **































































て多くの研究で指摘されおり（Schaefer & Moos, 1992；
兪他，2017；Colhoun & Tedeschi, 2006　宅・清水訳，
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大学受験期における達成目標志向性とソーシャルサポートがストレス関連成長に及ぼす影響
The influences of achievement goal approach and perceived social 
support affected stress-related growth in students through their  
experience when taking university entrance examinations.
ayuka Takenouchi (Graduate School of Psychology, Kurume University)
masahiro haraguchi (Department of Psychology, Faculty of Literature, Kurume University)
rina emura (Department of Psychology, Faculty of Literature, Kurume University)
Abstract
This study investigated how possessing an achievement goal approach and perceived social support affected stress-related 
growth in students through their experience when taking university entrance examinations. A total of 178 first- and second-
year university students completed a questionnaire that included questions on their achievement goal approach  (mastery 
goals, performance goals, and avoidance goals), social support (perceived support from family, friends, and teachers), and 
stress-related growth. Hierarchical multiple regression analysis revealed interactions between mastery goals and family 
support, between performance goals and support from friends, and between avoidance orientation and support from family 
were significantly associated with stress-related growth. These observations indicate that different goals require different 
types of perceived social support in order to achieve stress-related growth for university entrance examinations.
Keywords: stress-related growth, achivement goal approach, social support
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